Reading at Wensum

Intent

At Wensum Junior School, we are passionate about supporting all our children to
become confident and independent readers.

We know that children who read well are children who learn well, in English, but also
across the curriculum. We prioritise reading, to ensure children have full access to the
wider curriculum we provide.

We seek to inspire children to develop a life-long love of reading, knowing that the
ability to read and enjoy reading is a foundation for success in later life.

Our aim is for all children to able to:

decode words automatically;

recognise common exception words on sight;

read fluently with expression;

demonstrate a high level of comprehension;

extend their vocabulary through reading;

take pleasure in reading;

be articulate and confident in sharing their reading experience with others.



Phonics and Early Reading

Implementation
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letters that represent them.

Group sizes are small, to enable our early readers to receive targeted I
support and make the best possible progress.

Sessions are delivered with passion, purpose and pace and children
are given every opportunity to experience success and recognise their said
own progress.

Early readers in Year 5 and 6 have a daily reading lesson
which follows the RWI Fresh Start program. This builds
on from RWI Phonics and enables children to
consolidate their previous knowledge and master the
skills they need to become independent readers.
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foster a lifelong love of reading.

Reading at Home:

Every child has a reading record and reading book in a zipped wallet which they take home
each day. We encourage all children to read regularly at home and are happy to support
families with strategies and resources for this. Readers benefit from regular opportunities
to read 1:1 with teachers, teaching assistants and reading volunteers.

Further support

We provide additional support to pupils who need help in keeping up with our phonics
programme. This takes the form of 1:1 sessions in the afternoons with a teaching assistant.
Some pupils benefit from further assessment and individual support, for example pupils who
are early in learning to speak English as an additional language and pupils who have a hearing,
or speech and language difficulty.



Impact of Early Reading Strategies

These are the measures against which we review the impact of our early reading provision.
We have a cycle of school monitoring and self-review to enable us to continually improve and
strengthen provision.

Key Performance Indicators for Early Reading:- School leaders:

establish and reinforce strong, school-wide routines which support children’s learning;
ensure that the teaching of reading is as effective as possible;

ensure that the RWI program is implemented successfully;

make the teaching of reading and writing a priority within the curriculum;

ensure teachers and teaching assistants are trained in the delivery of phonics;

provide quality resources for the delivery of phonics and access to decodable books;
strive to ensure all readers meet or exceed age-related expectations;

aim for all children to learn to read, including those with learning difficulties;

strive for excellent outcomes, including for those from disadvantaged backgrounds.

Phonics leader:

has expertise and experience in the delivery of phonics through a SSP;

has sufficient, dedicated time to fulfil the role;

oversees the assessment and progress of each age group;

timetables phonics, reading, writing, spelling and read-aloud sessions;

ensures the best organisation of teaching spaces and resources;

provides senior leaders and teachers with a half-termly overview of children’s progess;
provides coaching and mentoring to teachers and teaching assistants;

identifies pupils who need ‘phonics boost’ interventions, ensuring these have impact;
ensures parents and carers are informed about the school approach and ways they can
support their child with reading at home.

Teachers and teaching assistants effectively:

demonstrate their understanding of systematic synthetic phonics (SSP) in their teaching;
recognise the relevance of phonics to teaching reading and spelling across KS2;

follow the principles and practices of the RWI program with fidelity;

reinforce school-wide routines which support children’s learning;

are accountable for the progress and attainment in reading for the children they teach;
provide regular opportunities for early readers to read 1:1 to a skilled adult in school.

Based on: The reading framework: teaching the foundations of literacy, updated by the DfE in Jan 2022.



Early Reading: Useful links for parents and carers:

https://home.oxfordowl.co.uk/reading/reading-schemes-oxford-levels/read-write-inc-phonics-guide/

Read Write Inc.
Phonics: a guide
for parents

https://cdn.oxfordowl.co.uk/2016/09/05/13/27/13/670/Sound_Guide.mp4

Parent information

Sound Pronunciation Guide

Ruth Miskin
Training




Reading Lessons: Steps to Read

Intention

Through our ‘Steps to Read’ reading lessons, we aim to teach reading and
comprehension skills explicitly. The lessons provide our readers with carefully
structured opportunities to develop all aspects of word reading and comprehension
through exposure to high-quality fiction, non-fiction and poetry texts.

Reading skills and strategies are taught in a cumulative way, using evidence-based
approaches. Units of work are carefully constructed to ensure full coverage of the
statutory curriculum for reading, from Year 3 to Year 6.

By following our Steps to Read programme, we aim to ensure that by Year 6, pupils have
mastered the reading knowledge and skills necessary to tackle the Key Stage 2 Reading
SATs paper confidently. In this way, pupils will move onto high school knowing that they
are fully prepared for the next stage in their education.

1t is essential that, by the end of their primary education, all pupils are able to read fluently, and with
confidence, in any subject in their forthcoming secondary education. National Curriculum, 2013

Children encounter a range of engaging texts through these lessons, which provides a
gateway to new authors, genres and reading experiences. We ensure that copies of
these texts are available for pupils to read in their entirety, during reading for pleasure
sessions.

Making sure that children become engaged with reading from the beginning is therefore one of the most
important ways to make a difference to their life chances, whatever their socio-economic background.
For this to happen, however, children need to learn to read as fluently as possible and be motivated to
continue reading.

The Reading Framework: Teaching the Foundations of Literacy, updated by the DfE in Jan 2022.

Implementation

Our Steps to Read lessons consist of daily 40 minute sessions, ¥
which are delivered to the whole class (although children who Mé
need support with phonics and Early Reading access their RWI 4%

Phonics sessions during this time). Steps to Read

Features of Steps to Read lessons:

sequenced and coherent progression;

use of language-rich texts for vocabulary teaching in context;

include all elements of comprehension, taught sequentially across a year;

a clear focus on the skills and strategies needed to be a proficient and confident reader;
use of engaging texts to promote a life-long love of reading;

include poetry, non-fiction and fiction that enhances learning across the curriculum



Impact of Reading Lessons
Key Performance Indicators for Steps to Read:
Pupils will...

develop competence in both word-reading and comprehension skills;

rehearse and apply these skills independently;

speak knowledgeably about their own progress and their ‘next steps’ in learning;
make good or better progress from identified starting points;

achieve well, against national expectations™;

speak articulately when expressing their views of a text;

speak knowledgeably, when explaining their personal reading preferences.

Teachers will:

reflect on standards achieved against the planned outcomes.

have a clear understanding of national expectations for the children they teach.
adapt teaching sequences and individual lessons to meet children’s needs.
provide children with verbal or written feedback designed to move the learner on.
promote a love of reading through the use of dynamic classroom displays.
provide opportunities for children to share their reading experiences with parents
and carers and their peers.

take responsibility for their own professional development in teaching reading,
with the strategic direction and support of senior leaders.

use formative assessment to determine next steps clearly, including identifying
children who might need immediate extra support.

regularly assess pupils’ attainment against age-related expectations, using the
termly PiXL assessments, PiXL reading speed tests, Salford reading tests and
monitor progress.

Assessment of Reading

We assess children’s reading skills regularly and ensure all pupils receive the level of
support and challenge they need to progress.

RWI Phonics and Fresh Start Assessments — until competency achieved.
Fluency Assessments — PiXL resources - until competency achieved.

Salford reading tests.

PiXL reading tests termly: Year 3, Year 4, Year 5.

Year 6 KS2 SATs practice papers and statutory KS2 Sats Test in May.

Year 6: Pre-KS2 standards for pupils working below the level of the KS2 test.



Reading for Pleasure

At Wensum we are proud of our school library. This is a space where children can choose
books to read for pleasure, or for individual research. All children are members of our school
library and can borrow books using our library system to read at school or at home.

Our library is well-stocked with a range of engaging fiction and non-fiction titles. We have
collections of books which link to our curriculum, to ensure that children can independently
extend their knowledge through reading.

Our school year features regular opportunities to celebrate and promote reading for
pleasure, such as World Book Day, visits from authors and book fairs.
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We encourage all children to read regularly at home. Listening to children read aloud and
sharing books together is a powerful way that families can support their child’s learning. See
below for ways to support your child with reading at home.

Class Reading Time

Teachers and teaching assistants regularly read to their classes, providing a shared ‘reading
for pleasure’ experience. This is in addition to our reading lesson or writing lesson and is an
opportunity to delight in literature and language and follow children’s own expressed
interests in authors and genre. During this time, we mostly choose the books the children
have been exposed to in our reading and writing lessons, so that they can read a wide range
of texts in their entirety.



A Parent and Carers Guide to Reading for Pleasure

Research shows that reading for pleasure can be linked to children’s success
throughout their time at school and even into adulthood. By encouraging your
child to develop a reading habit, you will be helping ensure they use their
imaginations to explore new ideas, visit new places and meet new characters.
Reading for pleasure also improves children’s well-being and empathy. It helps
children develop their sense of own identity and gives them insight into the
views of others.

Top tips for encouraging your child to read for pleasure:

W Set aside a special time — just a few minutes a day is enough to create a reading habit.

W Get caught reading yourself — show that reading for pleasure is not just for children.

W Read to each other — if your child really doesn’t want to read on their own, then read together.
You read a page, then they read a page. Or one of you could read any dialogue. Be brave and
put on different voices.

W Value the books they choose to read — all reading is valuable for a child’s development.
Some of us prefer non-fiction; some of us prefer comics. One child might like superhero books;
another might a book of football statistics.

W Set a challenge — can they read ten books before they’re ten? Can they read a book from six
different genres: a comic, an information book, a funny book, a sci-fi book, a classic and an
instruction manual?

W Reading buddies — reading to a younger sibling can boost your child’s self-confidence and
communication skills.

W Audiobooks — audiobooks allow children to experience a book above their own reading level.
It also allows you to share a book together or make the most of those car journeys. Listening
to a story over and over again can improve vocabulary and encourage comprehension.

W Stage and screen — use your child’s favourite films or games as a springboard into reading.
Knowing the characters and storyline can be a helpful bridge into reading a longer story.

Source: https://home.oxfordowl.co.uk/reading/reading-for-pleasure/




Writing at Wensum Junior

Intent:

Our English curriculum is devised to provide pupils with a structured
approach to learning to write. We aim to promote a real enjoyment of
writing, alongside high standards of competence and self- confidence.
At Wensum we teach children how to write effectively fordifferent
purposes and audiences. Children write in response to the ‘vehicle
texts’ we share and use these as a rich model for the use of language
within their own writing.

Children develop their knowledge of the structure, grammar and
vocabulary featured in different types of text, before applying these
in their own writing. They learn to articulate their ideas with clarity
before presenting them in writing. Our curriculum also provides
planned opportunities for children to apply and showcase their
writing skills across the curriculum, revisiting prior knowledge
acquired during English Lessons and applying this to writing in
different contexts.

Implementation:

Teachers use the Read to Write programme to plan and deliver
a daily writing lesson to the whole class. Learning sequences
follow a common structure: Immerse, Analyse, Plan and Write.
This approach acknowledges the strong interrelationship Read to Write’
between speaking and listening, reading and writing.

The ‘Vehicle Texts” we use are language-rich picture
books, which are read aloud, enjoyed and discussed.
They are challenging and beautifully written and
provide important opportunities for children to
encounter and develop new vocabulary.

Alongside the Vehicle Texts sits an Example Text, also
known as a WAGOLL (what a good one looks like). This
provides an example of what the writing outcome
looks like at greater depth. This allows discussion about
the choices the author has made and the effect these
have on the reader.




Children engage actively in reviewing their own writing
and that of their peers, learning how to be an effective
response partner. In this way, we encourage children to
share their learning outcomes and take ownership of their
progress.

The program provides stimulating texts, access to high-level
vocabulary and rich contexts for writing. A clear progression of
grammatical knowledge and writing skills is planned across each
academic year. Progression in knowledge and skills is mapped across
year groups, to ensure lessons meet the full requirements of the
National Curriculum and that pupils are challenged to meet, or
exceed, national expectations. Lessons are pacy and purposeful.
Classroom environments feature working walls which provide
children with a ‘toolkit’ to draw on at the point of writing.

English lessons feature:

| Daily work on sentence accuracy

| Daily work on using and applying vocabulary in context

| Analysing the features of a model text

| Opportunities to rehearse writing skills linked to a model text

| Opportunities to work collaboratively and independently

| Opportunities to orally rehearse vocabulary and express ideas
coherently

| Alearning sequence which builds towards extended piece of writing
| Incidental writes, to rehearse focused aspects of writing

| Opportunities to write for different audiences and purposes and in
different genres.

Impact

Our English curriculum is planned to ensure progression of
knowledge. Learning to write is a process of acquiring cumulative
knowledge about how writing works alongside planned and
strategic opportunities to revisit, embed and apply. If children are
keeping up with the curriculum, they are deemed to be making
good or better progress.

We measure the impact of our curriculum by reflecting on pupil
outcomes and competencies. Alongside this, we also ensure that



we monitor and support the development of professional
competencies and outcomes for our teaching staff.

Key Performance Indicators for Writing:
Pupils will ...

[ Evaluate, edit and improve their own writing.

[ Apply taught skills in grammar and punctuation to their
independent writing.

[Develop competence in spelling and handwriting,
communicating clearly.

[ Demonstrate competence, confidence and creativity in
composition skills.

[Speak knowledgeably about their own progress and their ‘next
steps’ in learning.

[Respond to and act on feedback, taking increasing ownership
of their progress.

[ Make good or better progress from identified starting points.

[Achieve well, against national expectations.

Teachers will:

[Reflect on standards achieved against the planned outcomes.

[ Have a clear understanding of national expectations for the
children they teach.

[ Adapt teaching sequences and individual lessons to meet
children’s needs.

[Regularly assess pupils’ attainment against age-related
expectations, using the assessment frameworks and
monitor progress.

[Ensure pupils are given every opportunity to succeed by
scaffolding tasks where appropriate and promoting
independent outcomes for all within each learning sequence.

[Provide children with verbal or written feedback designed to
move the learner on.

[ Ensure the learning environment enables learners to access
the resources they need to be successful, e.g. vocabulary on
the working walls, sentence accuracy checkers, models of
writing, spelling banks, RWI Sound mats.

[RcCelebrate and share children’s written outcomes through
dynamic displays.



[Provide opportunities to share written outcomes with parents,
carers and peers.

[Take responsibility for their own professional development in
teaching English and writing, with the strategic direction and
support of senior leaders.

Assessment of Writing

Teachers assess children’s progress and attainment using the teacher
assessment frameworks, identifying ‘next step’ targets. Each half-term,
teachers complete an end of unit review ofteaching and learning, using
this to help inform their next planning cycle.Children receive regular
verbal and written feedback on their writing, in line with the school’s
marking and feedback policy.

Pupils needing additional support or challenge in writing are identified
through teacher assessment. Teaching is then adapted to ensure their
needs are met. Teachers meet termly to moderate writing judgements
across and between cohorts. They participate in standardisation
events with colleagues from other schools as part of their ongoing
professional development.

Spelling at Wensum Junior

SpellingiShedXilk

At Wensum Junior we teach spelling using the Spelling Shed programme. This
programme supports whole class teaching of spelling and provides spelling activities
that enable children to practice what they have been taught and embed their
learning.

As well as regular spelling sessions, children across the school are assigned spellings
to practise each week using the interactive online program, Spelling Shed. Children
rehearse the words assigned using different games and activities. The words set
reinforce the red and orange words taught through the RWI Spelling programme and
link to the spelling lists in the National Curriculum. Teachers use opportunities in
writing lessons to teach the National Curriculum spellings relevant to the topic they
are writing about and encourage the children to use them in their independent tasks.



Regularly, teachers assess children’s spellings to determine whether they need to
remain on a particular spelling stage or move up to the next level. Each term, children
are assessed using the PiXL spelling tests.

Handwriting and Presentation

We encourage all children to take care and
present their work neatly. We want them Aa Bh Cc Dd

to be proud of the work that they produce

in all subjects. E.Q. Fg G',g H)’L LL

Regular handwriting lessons take place in 5
class and extra interventions occur for Jd- K,k, u MJT_L
those children who require extra practice.
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Children are introduced to joined
handwriting once they can confidently
form all letters correctly and are beginning R[ Sﬁ TJt UJ.L VN
to write more fluently. Joining helps to
improve the flow and speed of writing, WJW’ X/X Y)z} ZZ
supporting both presentation and stamina.
They are also reminded of how to use a
secure tripod grip,which means they are
holding the pen or pencil securely. By
ensuring that pupils can write neatly and
fluently at speed, we help pupils free-up
their ‘working memory’ to focus on the
other elements of writing.
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Specialist Support with Handwriting

Children who experience persistent difficulty with their letter formation
and presentation are referred for further assessment by the SENDCo.
Some children benefit from adaptations, such as ergonomic pencils or
pens. Handwriting intervention is also offered to those children who
require extra practice.



